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An exploration of the UKEdChat conversation on 
Questioning techniques that can be used in the classroom.

Abstract

This UKEdChat session explored the important role that 
questioning takes in classrooms around the world. Teachers 
ensure that key questions are placed within the planning and 
they should meet the learning objectives for that session. 
Differentiating questions is also necessary to ensure each 
student has the opportunity to answer questions, giving an 
indication of where groups of students are in their learning. 
Various strategies are offered to allow teachers to develop skills
that encourage higher order questioning and thinking.

Furthermore, encouraging students to develop their own line
of questioning is given attention, with an importance placed on 
the modelling and facilitation role of the teacher. Dialogical 
strategies can also act as an assessment collection strategy for 
teachers, help to understand the development being made in 
any given subject.

How important is questioning in the 
classroom?

When considered, the number of questions that a teacher 
will ask in a normal working day must be huge. It would be 
interesting to count back on the number of questions you 
asked when you last were in the classroom. In the role of 
teaching, the function and importance of questioning is critical,
but planning, focusing and managing those questions can be 
quite a skill. For example, when asking students a question - in 
a non-rhetoric way - how often do you find yourself actually 
answering the question you asked? Don't worry, it's quite 
normal, but a habit that each teacher should challenge. 

Many agree that, for teachers, asking questions is 
important, as it offers clues as to where the children's leaning 
is at. In fact, questions allow for probes into the minds of 
students, and should be spontaneous and authentic - 
emotionally charge and truly curious. Additionally, questioning 
is vital, and when done effectively, engages, challenges 
thinking, helps to informally assess, develop discussions, and 
correct misconceptions. 

As a teacher, it is handy to have key questions on stand-by, 
but most questions need to be raised during the moment of 
teaching, to help and support the areas mentioned above. 
Having a combination of spontaneous questions and planned 
questions is a favoured strategy, allowing flexibility for the 
lesson direction to follow a natural course.

Education is all about encouraging children's minds to 
question the worlds around them - and this should 
fundamentally start in the classroom and during lessons. One 
of the common difficulties for teachers is to be tempted to ask 
questions to the same group of students, as you know they will
provide an answer in a timely manner, but differentiating 
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questions to different groups of pupils is another skill 
altogether. 

Important aspects of questioning
Asking the right student the right question is really important

when thinking about differrentiation - will the question further 
the student's thinking, or is it a 'shallow' question? In other 
words, it is important to make sure that questions are 
meaningful and helpful, and a range of Higher Order 
Questioning (HOQ) is also vital from teachers (and student 
peers) to challenge, but schools should be training children to 
use these questions as well. Using Bloom's questioning 
hierarchy strategies, or Socratic questioning strategies can 
really support teachers in asking HOQ's, supporting the 
thinking of students to a higher level. 

Think carefully about the questions you ask. Give students 
the time to process and discuss the questions (allow paired 
work), so that everyone is involved in the questioning and 
answering of key aspects of what is being taught. 

To prevent teachers from asking the same group of students
questions all the time, it is possible to use technological and 
non-technological strategies to mix things up. One suggestion 
is to have a beach ball in the classroom, with students 
throwing the ball around so that random students get the 
chance to answer questions. Lollypop (popsicle) sticks can 
also be created (with student names added) to randomise the 
questioning, but also there are online applications that highlight
a random name, similar to a slot machine. 

The questioning initiated by teachers can act as a model for 
students to ask their own questions, with patient practice 
needed for all concerned here. It is important to be consistent 
with language used, and to allow time for students to process 
the question before answering it - an element of 'thinking time'.

In order to allow students the time to process their learning, 
it sometimes might be unnecessary to ask question 
immediately, especially when exploring a complex concept that
is difficult to grapple with. It can sometimes be necessary to 
ask questions about the previous learning (if following a 
sequential teaching and learning plan) to help students build on
their knowledge. Some students may not 'get' the concepts 
immediately, but may process their learning over the next 
couple of hours or days, whilst the cognitive processing takes 
place. 

One strategy that works is to give out question cards during 
practcal activities and then going back (after take-up time) to 
discuss then revisit towards the end of the lesson. When using 
this strategy, it can be evident that students are surprised with 
what they have learned, as the practical side of their learning 
might not be viewed as 'learning'. 

Allowing time for students to ask questions can be a skill 
which does not come easy for teachers. Students need time to 
process the question and come to a conclusion, so when 
posing students with a question, one strategy is to 'take a sip 
of your drink', which stops the teacher from breaking the 
silence. There does not need to be anything in your cup, but 
the perception given is that you cannot talk, so pupils will try to
fill the silence void by answering the question you have given. 

Pose Pause Pounce Bounce

Another strategy worthy of exploration is the Pose Pause 
Pounce Bounce strategy. This strategy can work well with most
cohorts of students, and the idea is to pose the question, and 
then pause (usuallly 10-15 seconds) to allow students to 
prepare their answers. It is suggested that when using this 
strategy that pupils refrain from raising their hands, as this can 
distract other students who are still processing an answer. 
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When time is up, randomly pounce on a student (you may 
have selected a student in your planning), who must offer an 
answer (some teachers are known to offer a reward for any 
sensible answer, if if it is not the correct answer), and finally 
bounce the initial answer given to another pupils, who must 
respond to the last answer, with their own conclusion. This will 
take practice, but can be an effective way of asking questions 
in the classroom, and keeping pupils engaged with the 
learning, in case you pounce on them.

ZipTest

When rote learning, and a basic knowledge expected from 
pupils, a ZipTest method can work well to embed knowledge 
into students. For the first five minutes of each lesson, a series 
of key questions are asked - day after day - so that all students
get to know key ideas that they might get assessed upon. 
Pupils can self-mark, but by repeating the same questions over
and over again, students gain a level of knowledge (could be 
fact based) and all based on prior learning. 

Ensuring key questions are given 
attention

Most of the key questions planned for within each lesson 
should be linked to the learning objectives, with a mixed of 
open and closed questions to check understanding. Planning 
such questions beforehand is important, as is following up 
questions during feedback - possibly written and/or verbal 
responses. To ensure these questions are given consideration 
during lessons, it may be necessary to use a highlighter in your 
planning and then: write these questions via the projector; write

the key questions on display boards; or provide individual 
question cards which can be handed out to pupils during the 
lesson. By displaying the key questions, students can process 
the learning and begin to confidently answer the key questions 
towards investigory sessions within the lesson.

Yet, it is important that teachers have an open-mind with 
regards to questions for each lesson, as pupils' responses can 
often lead to questions that were not planned for. Essentially, 
questions should be included within learning objectives and 
activities built around them. 

Peer supported questions

To help facilitate the learning, supporting students to ask 
questions of each other can reduce a lot of attention on the 
teacher. One possible strategy that works well is to use 
Question Frames, as pupils learn how to ask relevant learning 
questions to each other, but time is needed by all to support 
modelling strategies like this to young students. The 'where, 
why, how, who, when...' types of questions act as a starting 
point for framing questions, and having these displayed around
the classroom can be helpful. Such dialogical approaches can 
be very powerful, and there are lots of provocations that will 
lead to students being curious - it is the role of the teacher to 
give them something to ask questions about. 

Some additional questions which teachers can model to 
their students include:
• What do you mean by...?
• What can we do about that?
• Why exactly?
• How exactly?
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Mixing students by ability can help to an extent, and can 
encourage more cooperation tha similar ability groups

Conclusions

For questioning, it is important to challenge thinking, extend 
learning, consolidat learning, identify misconceptions, support 
other and encourage self-reflection. Modelling curiosity is also 
positive for students, posing questions such as: I wonder...? 
What might happen if...? Let's try...!

Giving your students exciting situations that will get them 
asking questions, and model your own curiosity. Students need
immersion opportunitities before they can ask questions. You 
can't ask what you don't know what to ask.

Our students are full of questions, curiosity and exploration -
from the early years through to the teenage years (and 
probably beyond). It is the responsibility of all educators to find
ways to foster and continue this hunger. 

Contributors:

This summary was inspired by the praiseworthy input from 
these amazing individuals:

@Mr_Misquitta, @digicoled, @mroberts90matt, @ICTMagic, 
@teacherchalky1, @uniobyharness, @earlyyearsideas, 
@keran77, @gilchristgeorge, @florabarton, @tgolightly, 
@doc_kirsty, @johnpearce_jp, @cullyeducation, @jǉbusinessed,
@nickotkdv, @mrpatelsawesome, @rehanashanks, 
@lcatherine91, @talestoolkit, @mrsvchilds, @darthaniel2007, 
@25maha.

The archive from this UKEdChat session can be found at:
https://uked.chat/questioningtech 

Summary compiled by @digicoled
UKEdChat session 348 - Thursday 6th April 2017.

- 4 -


